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Personal Research Agenda 

I am very fortunate to have had undergraduate and graduate experiences that have shaped 

my understanding of research and its power to create knowledge. However, my experiences as a 

school psychology practitioner for six years truly have refined and clarified my goals for my 

current and future research. Being a practitioner has encouraged me to pursue research that is 

applied and useful to everyday school psychology practice. As such my current research agenda 

addresses the implementation and evaluation of school-wide positive behavior support (PBS) and 

response-to-intervention (RTI) for behavior (i.e., evidence-based interventions at all three tiers of 

the RTI ñtriangleò). 

Previous and Current Efforts in this Area 

As a practitioner, I often observed a lack of knowledge among school personnel about 

good behavioral interventions for groups of students. It often seemed as though an unaddressed 

need was to develop and implement interventions that reached groups of students to prevent the 

need for more intensive interventions. Therefore, I developed specific interests as a practitioner 

in examining the evidence base behind several popular, published social-emotional-behavioral 

interventions and working with school staff to implement those interventions. In doing so, I 

became heavily involved with the implementation and evaluation of school-wide positive 

behavior support and, on a broader scale, RTI for behavior. This work resulted in co-authoring a 

chapter in Best Practices in School Psychology V about PBS. 

Now in my third year in an academic position, I have made successful (and unsuccessful) 

efforts to bring school-wide PBS and behavior RTI to schools in Nebraska. I have worked as a 

consultant with several local school districts on their development of PBS and behavior RTI 

models. With one, I have developed a framework for evaluating the quality of their tier 2 
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interventions. Currently, I have a formal arrangement with a local educational service unit to 

provide PBS training to three districts in the Omaha area and to evaluate the effectiveness of 

training and the schoolsô implementation of PBS. I hope to expand the training after this school 

year to include training on implementing evidence-based interventions for targeted and intensive 

student needs. 

Course of Action and Questions to be Addressed 

 I believe we know a lot about school-based positive behavior support and its 

effectiveness. Over the next 3-5 years, I would like to expand our knowledge about PBS 

implementation and effectiveness to alternative settings, such as after-school, summer recreation, 

and preschool programs. Issues such as high staff turnover, poor staff training, and high numbers 

of children often make these settings behaviorally chaotic. In working with my universityôs 

community liaison, I have identified a need in the community for training and research in this 

area. My main questions are as follows: (a) How does PBS training need to look to implement it 

effectively in a non-academic setting? (b) What principles of PBS work and do not work in a 

non-academic setting? (c) What are the best ways to evaluate PBS implementation in a non-

academic setting? (d) How effective is PBS in a non-academic setting? 

Implications for the Practice of School Psychology 

 Effective implementation of a school- or program-wide model for addressing student 

behavior is necessary to ensure schools and care providers can meet their mission to produce 

academically and socially competent members of society. Clearly, school psychologists have a 

vested interest in the promotion of positive behaviors at school, home, and places in between to 

help accomplish this mission.  
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Research Proposal 

The Development and Evaluation of a Positive Behavior Support Training Model 

to Address Behavior Concerns in an After-school Care Setting 

 

Abstract 

This purpose of this proposed project is to develop and analyze a training model for after-

school care providers to implement a positive behavior support (PBS) framework for addressing 

behavior concerns. The major activities of the project are to (a) develop a sequence of trainings 

for after school care providers interested in implementing a PBS approach for behavior concerns; 

(b) evaluate the effectiveness of those trainings in terms of changes in care providersô knowledge 

and skills for addressing behavior problems and changes in studentsô behavior resulting from 

providersô improved skills; and (c) contribute to the limited knowledge base about how to 

implement and evaluate PBS in a non-academic, non-school setting that has unique 

circumstances such as high staff turnover, limited staff education, and high numbers of children 

in relatively unstructured settings. It is expected that outcomes from this project will assist other 

school psychologists interested in promoting positive behavior practices in after-school care 

settings that are critical for providing social, emotional, and academic support during the after 

school hours.  
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The Development and Evaluation of a Positive Behavior Support Training Model  

to Address Behavior Concerns in an After-school Care Setting 

In recent years, positive behavior support (PBS) strategies have been promoted as 

alternatives to traditional discipline procedures for school-wide populations (Lewis & Sugai, 

1999). PBS is a broad set of research-validated strategies that are designed to (a) identify 

appropriate behavioral expectations and teach them to all students, (b) acknowledge students 

engaging in those desired behaviors, (c) respond quickly and consistently to problem behaviors, 

and (d) record and use data for determining effectiveness of these strategies and making changes 

when needed (Horner & Sugai, 2000; McKevitt & Braaksma, 2008). Implementation of PBS 

strategies with fidelity at a whole-school level has been shown to significantly reduce office 

discipline referrals (Bohanon et al, 2006; Luiselli, Putnam, Handler, & Feinberg, 2005; 

McCurdy, Manella, & Eldridge, 2003) and allows administrators and teachers to regain time 

otherwise spent managing problem behaviors (Scott & Barrett, 2004).  

Recently, PBS strategies have been applied to more non-traditional settings, such as 

juvenile detention facilities (Houchins, Jolivette, Wessendorf, McGlynn, & Nelson, 2005) and 

summer recreation programs (Ternus & McKevitt, 2008). In non-traditional settings, challenges 

not often faced by schools, such as high staff turnover, low levels of staff education, lack of 

behavior data collection, and high numbers of children participating in non-academic, often 

unstructured, activities exist. These challenges make traditional school-based implementation of 

PBS more difficult. However, these settings can be very important for the social, emotional, 

behavioral, and academic success of students, particularly those who are at-risk for social or 

behavioral problems (Durlak & Weissberg, 2007).  
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In a meta-analysis examining the effects of after-school programming on childrenôs 

social and academic skills, Durlak and Weissberg (2007) found that children who participate in 

high quality after-school programs have higher self-esteem, better attitudes about school, 

improved social behaviors, and better school grades and test scores than children who do not, 

emphasizing the need for quality after-school programming for youth. Furthermore, Durlak and 

Weissberg (2007) found that programs that used evidence-based social and behavioral skill 

training approaches had better outcomes for students compared to those programs that did not 

use research-based strategies. Therefore, when one combines the importance of quality after-

school care with the challenges faced by care providers in these settings, the need for a 

comprehensive evidence-based positive behavior support plan emerges. The purpose of this 

project, then, is to design, implement, and evaluate a training model for PBS implementation in 

urban community-based after-school programs serving at-risk youth.  

Proposed Method 

 For this project, five or six urban community-based after-school care programs in need of 

a comprehensive discipline plan will be identified. Staff for each site will comprise of a director 

and seven to ten workers. Each site will serve around 100 children ages 5-17 daily between the 

hours of 3:00-7:00. Activities in the sites will consist of free time, snack, and homework 

completion. The sites will be located in various locations throughout the Midwest. A multi-site 

project will be necessary to obtain a sufficient sample of after-school programs on which to 

judge the effectiveness of PBS training and implementation. Although a drawback of such multi-

site research will be the coordination and consistency of training and evaluation activities across 

sites, it is necessary to include multiple sites in multiple locations to gain a complete picture of 

the requirements for successful implementation to enhance generalizability of results. The 
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principal investigators will design and implement the trainings and, along with two paid school 

psychology graduate students at each site, will provide ongoing consultation to the sites and 

evaluate care provider and student outcomes resulting from training and implementation.  

Effectiveness of the training and implementation will be evaluated by measuring staff and 

student outcomes using surveys, direct observations, and behavior incident logs across an 

academic year. Data will be analyzed using a multiple baseline deign. Baseline data will be 

collected before training begins, and having multiple sites will allow for staggered 

implementation of PBS strategies over time. This design will enable the following research 

questions to be answered:  

 What training procedures are necessary to promote staff and student behavior change in 

an after-school care setting? 

 What behavioral changes in staff membersô management of student behavior occur as a 

result of PBS training?  

 What behavioral changes in students occur as a result of their providersô implementation 

of PBS? 

Estimated Budget 

 

(a) Stipends 

 10 graduate students/hourly:  $14/hr @ 4 hrs per week for 32 wks 17,920 

 Benefits (8.3%) 1487 

  Total Stipends 19,407 
(b) Supplies 

 Training binders and dividers:  $5/person @ 40 people 200 

 Photocopying:       150 

  Total Supplies      350 
(c) Travel (for site coordination, meetings) 5000         

(d) Indirect Administrative Costs 

 5% of total direct costs (.05 X 24,757)       1238 

  Total Indirect Costs       1238 

 

Total Expenses 25,995 
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